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This chapter consists of the background of the study, statement of the problem, conceptual framework, specific objectives, research tasks and research questions, significance of the study, definition of key terms and organization of the study.
1.1 Background of the Study
The purpose of this study was to assess the approaches by heads of schools to   managing secondary school students’ discipline. It assessed the different leadership styles utilized by heads of schools and the extent to which they engaged other teachers in managing students’ discipline. 
In this context, discipline is construed as a rule or system of regulations governing a conduct or activity, and regulations as official orders intended to control the running of public institution (MANTEP, 1995). In school context, these conducts include school attendance, punctuality, respect to teachers, supportive staff and fellow students, obedience, proper dressing, non-abusive language, non-bullying behavior, self motivation and protection of school properties and other regulations put forward by school bylaws. 
Discipline is essential for successful teaching and learning environment.  Students’ discipline is ranked as one of the major concerns in the education process worldwide (Mabeba & Prinsloo, 2000, Van Wyk, 2001). Poor discipline management will disrupt learning process and make school environment dangerous affecting the education attainment (Van der Bank, Mothata and Squelch,1997.According to Hill and Hill (1994) students learn to the best of their abilities in an orderly and safe environment and poor discipline management hampers the core purpose of school. 
Furthermore, Levin and Nalon (1991) it noted that in addition to the obvious impact on the teaching and learning environment, poor discipline can also affect the students’ safety and future behavior of population. The  action of the minority of learners who misbehaved for whatever reason have a negative influence not only on their learning but also on the learning of the peers and creates a stress for the heads of school  in managing the learning process. In order to attain the discipline in school, all the stakeholders have to join hands together to provide a nurturing environment to counteract or deal with problem of indiscipline. 
1.1.1 Approaches to managing students discipline
There is no clear cut written documents on successful approach in maintaining students discipline heads of schools can choose to use variety of approaches until they succeed to reduce discipline problems. The following are the approaches used by heads of schools in managing secondary students’ discipline.
Democratic/Inclusive Approach




This approach which was introduced by William Glasser (1995) is based on the belief that students are in control of their behavior, that no unseen factors are forcing  them to do this or not do and that they actually choose to behave as they do. Bad behavior results from bad choices while good behavior results from good choices (Glasser, 1995). The role of the head of school is to structure the environment to help students make better choices. The student will provide their contributions by so doing bear collective responsibility in implementing the agreement.  
Positive Discipline Approach
 This approach is based on Reality Therapy by Glasser (1965), which emphasizes the role of the teacher to develop the capacity of responsibility among students. Positive discipline fosters appropriate behavior by encouraging student’s participation. The head of school/management team to lay out clear rules and regulations to ensure students understand what they are expected. Use a constructive criticism while encouraging correct behaviors. Thus researchers such as Allen (1981) supports these programs are implemented in schools because the program is the improvement of Reality Therapy program.
Transaction Approach
In this approach students will be introduced to strategies problematic and training to identify problems and make changes to the problem. Through this program, counseling sessions are conducted to identify the problem. Students are likely to make positive informed decision and avoid confrontation with their leaders (Osher, Bear, Sprague, & Doyle, 2010).
Teacher Effectiveness Training Approach
 According to Gordon (1970) this approach is based on belief that if students are given empathetic understanding, warmth and openness, she will become a fully functioning person, constructive, and trustworthy and that rewards and punishments are ineffective in solving discipline problems. Heads of school or teachers are taught strategies to overcome difficulties and negotiation techniques. This approach is solely based on the ability of teacher to forge a mutual relationship with students and their redness to negotiate based on prevailing situation.
Assertive Discipline Approach
 Disciplinary control program was introduced by Lee Canter (1973). This program emphasizes teachers' rights to exercise control in a standard discipline to overcome discipline problems. Based on assumptions that leader has the right to lead and a right to expect students to behave. The leader recognizes and supports the followers (students) when they behave appropriately and, on consistent manner letting they know you like what they are doing or conversely, understand the consequences of breaking the rules. The approach is based on the fact that student will obey the rules because they get something out of it (Burden, 2003). It is easy to use and generally effective.
Adlerian Approach
This approach was introduced by Alfred Adler in (1933). It includes methods which emphasize understanding the individual's reasons for indiscipline behavior and helping misbehaving students to alter their behavior, while at the same time finding ways to get their needs met. These approaches have shown some positive effects on self awareness, attitudes, and self control, but effects on behavior are inconclusive (Emmer and Aussiker, 1989). 
School social and organizational climate; the school social environment and organizational climate influences plays a critical role in students’ discipline. According to Kiumi (2008), "favorable school social environment is likely to increase the level of interaction and consequently enhance the school’s learning outcomes. This school social environment depends on the organization’s managerial policies and climate created by the head of school and poor leadership qualities increasing discipline problems. 
Furthermore, Coetzer and Le Roux (1996) noted that many young students adopt life styles and values that are different from their society through rebellion against teachers who are trying to maintain orders in the school. In Tanzania, despite the commitment by the  government to provide resources and improve school conditions, current reports show many schools are unable to provide a nurturing environment to improve teaching and learning environment(HAKIELIMU 2004). Students’ teacher relationship is deteriorating and many are losing respect to each other (HAKIELIMU 2004). Consequently, the teachers experience difficulties, feeling that they are challenged, and might lose control. The heads of schools are required to play a critical role to ensure students’ good discipline. They are responsible for enhancing good leaderships in schools through enlisting support of teachers and parents and community (MoEVT, 2015).
1.1.2 The perceptions of teachers and students indiscipline management
Poor Parental and community involvement; Parents play a crucial role in both the home and school environments. In general, parental involvement is associated with children’s higher achievements in academic, better behavior, social skills adaptation to school, better attendance and lower drop-out rates (Henderson & Mapp, 2002). parental involvements motivates schools to function at a higher level, improving teaching and learning practices, creating higher student achievement and success in school. For teachers, parental involvement helps them to get support and appreciation, broaden their perspectives and increase their sensitivity to varied circumstances, gain knowledge and understanding of children’s homes, families and out-of-school activities.  According to Hung (2007) parental participation in various school works and communications with teachers about students’ progress is important.
Contradictions between laws, regulations and policy practices; Some laws, regulations and policy practices that are kept to safeguard teaching and learning environment in Tanzania may have negative influence on managing student discipline. The Secondary school management tool kit (SSMT) of 2015 requires all heads of schools in Tanzania to maintain students discipline through proper channel including adherence to democratic principles regarding school matters and establishing cordial relationship with surrounding community(MoEVT, 2015). They are not are not allowed to expel students without approval of higher authority or school board (MANTEP, 1995).  This guiding principle creates lack of autonomy, renders them powerless prevents them from taking and immediate and timely action since some decision may take longer before coming to effect or being turned down. 
The Tanzania Education and Training Policy (TETP) and circulars; The Tanzania  Education and Training Policy (TETP) of 1995 and Education Act No. 25 of 1978 (as amended in 1995) emphasizes decentralization and streamlining of management of schools to regions, districts and communities. This will involve also devolution of responsibilities in management of development, planning, discipline and finance under their jurisdictions. The education circular number 5 of 2011 restricts head of school to suspend truancy students without followed planned rule.  A student absence from then school for 30 days without permission should be suspended. Student will only be expelled from school if he/she is absent for 90 days after approval by the school board. This circular hinders the head of school from taking a timely action (MoEVT, 2011). Furthermore the circular number 3 of 2012 prohibits heads of school or boards from expulsion of student who is already registered for his/her final National examination. These circulars are in contrary to the concept of devolution of power from ministry to the local governments. The boards and school management may fail to exercise the autonomy and feel powerless. Furthermore school board has the mandate to approve or disapprove the decisions made by the school management team and create distrust at local level (MANTEP, 1995).
Challenges result from development of science and technologies; Globalization pushes toward institution uniformly but considerable local adoption and modification of overall trends marks the actual processes of globalize (Astiz 2002) Globalization required a rethinking of education purpose, structure, content, pedology, methods of delivery and assessment of outcomes (Carnoy 1999.) Salim, (2002) admitted that the continent is littered with failed institutions mostly due bad leadership. In schools many students are learning bad behaviors and different cultures using internet, mobile phones and other social networks.
1.2 Statement of Problem
Heads of school play a critical role in ensuring the students discipline by ensuring that there is commitment, on the part of all staff, to establishing and maintaining appropriate student behavior as essential for successful learning. In Tanzania, despite the commitment by the  government to provide resources and improve school conditions, current reports show many schools are unable to provide a nurturing environment to improve teaching and learning environment (HAKIELIMU, 2004). Students-teacher relationship is deteriorating and many are losing respect to one another (HAKIELIMU, 2004).
In order to create a desirable student discipline heads of schools should bring together all stakeholders including teachers, parents and the community around by creating a warm social climate for each to fulfill his/her responsibility (Kiumi,2008). Heads of schools should formulate and clearly specify rules, regulations, and procedures for everyone to effectively follow. They should also delegate power and authority to teachers for dealing with student discipline matters in schools. However, variations exist between schools in terms of students’ discipline, hence variations between and among heads of schools in terms of approaches to managing students’ discipline. The aim of this study therefore, was to assess the approaches used by heads of school and perceptions of teachers and students in management of discipline in Korogwe town council.
1. 3 Objective of the Study
The aim of this study was to assess approaches used and challenges encountered by heads of secondary schools in managing students’ discipline in Korogwe Town council   
The specific objectives were,
•	To identify the different approaches used by heads of school to managing secondary school students discipline.
•	To assess the aspects of social environment which influence heads of schools determination of students discipline management approaches. 
•	To assess the perceptions of teachers and students about the heads of schools approaches to managing students discipline.
1.4 Research Questions and Tasks
Task one: Assessing the different approaches employed by heads of school in dealing with students’ indiscipline
Research questions: 
•	What are the techniques employed by the head of school in managing students discipline?
•	How does the head of school switch between different approaches depending on behavior being managed?
Task two: Assessing the aspects of social environment which influence the approach in managing student’s discipline  
Research questions:	
•	How does interference from higher authorities influence determination of approaches to managing students’ discipline?
•	How do social cultural factors influence the heads of schools determination of approaches to managing students’ discipline?
Tasks three: Assessing perceptions of teachers and students about heads of schools approaches to managing students’ discipline 
Research questions: 
•	What different views do teachers and students have on students discipline management at school?
•	What suggestions do heads of schools propose to address those challenges?
1.5 Limitation of the study 
The study conducted in Korogwe town council whereby it involved eight heads of schools from eight secondary schools, this study explored small area and based on qualitative method hence difficult to generalize the data for the whole country. The study was limited to heads of school only on their ability and awareness to be familiar with school disciplines.
1.6 Significance of the study
The study was expected to increase awareness of the policy makers and educational authorities on appropriateness of approaches used by heads of school in managing students’ discipline, and perceptions of teachers and students on management of discipline.  The results also help to review these policies and develop strategies awareness among policy makers so as to find more productive ways of engaging stake holders in dealing with students misbehaviors in Korogwe town council.
1.7 Definition of key terms
Discipline refers to order lines and existence of condition which encourage self control in students or training that corrects molds or perfects the mental faculties or moral character.
Policy is a plan of action statement of aims and ideas specifically which is made by the government authority, political party or business enterprise.
Regulations are official rules or orders intended to control the running of public institution.
Education is the process of initiating and preparing man through training in his environment to play active role in society.
Secondary school Education refers to post primary formal education offered person who will have successful completed seven years of primary and have met the requisite entry requirement. 
1.8 Organization of the Study







2.0 REVIEW OF RELATED LITERATURE
2.1 Introduction
This chapter focused on literature related to approaches of heads of school to managing secondary students’ discipline, The review therefore focused on the following variables: techniques employed by heads of school in managing students discipline, different approaches heads of school used depending on behavior being managed, interference  from higher authorities its influence in determination of approaches in management of students discipline ,social cultural factors influence heads of schools in determination of approaches to managing students discipline, different views to teachers and students in discipline management. 
2.2 Theoretical Framework 
Literature on organizational leadership theories shows that different leaders adopt different approaches to accomplish organizational goals. Lue and Byars (1993) have observed that a leaders’ attitude towards his/her co-workers has a bearing on the approach (whether inclusive or exclusive of co-workers) he/she applies to attain the stipulated organizational goals. If the leaders’ attitude is favorable, he/she is likely to apply an inclusive approach and vice versa. The relationship between a leaders’ attitude towards fellow workers- and hence his/her willingness to involve them in organizational affairs is expounded in McGregor’s(1960) Theory X and Y assumptions about human motivation. 
Theory X leaders view their co-workers as lazy, self-centered, work avoidant, and indifferent to organizational goals. For this reason, such leaders distrust their coworkers thereby tightly controlling organizational activities. Consequently, their co-workers have limited opportunities to participate in organizational decision making process. In the context of school management, heads of school subscribing to Theory X are those who hold a negative attitude towards other members of the community. For instance, they may have the belief that teachers and parents have little interest in the schools socio-academic life. For this reason, this category of heads of school will rarely ask support of teachers and parents in their effort to enhance discipline. This may impact negatively on the behavioral development of students. 
Theory Y by contrast is grounded on a human relations leadership approach for it exhibits a positive orientation towards members of an organization. The basic tenet of this theory is that organizational members are honest industrious, responsible and always willing to take initiative to better the organization (Kiumi, 2008). Leaders espousing Theory Y attitude towards fellow workers are, therefore, more inclined to delegate authority, share responsibility and enable co-workers participate in making various organizational decisions (Copland, 2003). Theory Y orientation towards co-workers is typical of heads of school who hold the view that teachers and parents are crucial allies in realizing the desired school goals. Such heads of school are, therefore, more likely to bring teachers and parents on board during the formulation and implementation of students’ discipline policies. 
In such a school environment, teachers and parents are more likely to be intrinsically motivated to play their role in discipline management. He/she believe that freedom is ideal, but so are the rights of others and the responsibilities of all. Furthermore, if the relationship with their co workers is probably positive the under an atmosphere of mutual respect and trust, the students will be more willing to take responsibility for their behaviour and follow school regulations. The use of rewards, punishment threats, yelling and demands results in students being rebellious and lack of self discipline.
Theory X in discipline management relates with autocratic model of organization. In school context the heads assume absolute power over decision making. They have little trust to their sub ordinates and therefore cannot delegate duties to school discipline maters/mistress. In school context heads may find themselves in frequent battles with other teachers and students because they desire absolute control. This anger and frustration probably characterize the power struggles in the school which in turn creates discipline management problem.
Theory Y relates with democratic, custodial, collegial, system and supportive model of organization behavior as in those model heads of school take time to establish clear objectives, define responsibilities, satisfy other employee needs, work as a teamwork as expert, trust their teachers and creates conducive environment for work..Heads of school who prefer the use of theory Y in discipline management may impact positively on the behavioral development of students as students being cooperative, responsible, courageous, team centered and self disciplined.
Techniques Employed by Heads of Schools in Managing Student Discipline
Teachers and heads of school vary in their attitudes toward students. Some are conservative and autocratic while others are liberal and democratic. Research indicates that both of these attitudes can have a significant, though different, impact on the student discipline and learning outcomes. For example teacher’s burnout as a result of dissatisfaction with leadership style may result in poor cooperation leaving the heads of school with burden to run the school. 
Having a good discipline plan will produce both the desired results and a feeling of confidence. Also according to by Louw, (1993) noted that a warm democratic school situation is more important in terms of influencing the students than an autocratic or permissive attitude. According to McKay and Romm (1995) an authoritarian style of leadership may cause students to burst into violence because they do not have a say in what concerns their welfare and well-being at school. Such a style becomes offensive and dangerous to their rights and to the welfare of the school. 
According to Louw, 1993 autocratic communication, excessive control, domination and compulsive exercising of power undermines the students’ feelings of freedom and security. Therefore effective communication with students on their discipline problems is important for prevention (Froyen and Evertson 1999). When heads of schools are lacks assertiveness and unable to communicate effectively with their students, the students will ignore their instructions and they will ultimately misbehave.  According to Louw, 1993 serious conflicts may arise if school managers try to handle the situation autocratically. In such situations students are often accused of rudeness, when in reality, the problem is the heads inability to communicate effectively. 
Participative leadership style approaches management as a professional and take the time to establish clear objectives, define responsibilities, the necessary leadership, planning, organizing, controlling, communicating, motivating and developing to reach a high level of both productivity and satisfaction (Pashiardis & Braukmann (2014). A head of school with participative behaviour emphasizes on clear structure of jobs and staff position. He insists on staff members as well as students to follow standards rules and regulation which are sometimes not formally available (Njoroge 2014). All teaching staff assumes collective responsibility of ensuring smooth running of school.
(MNTEP 1995) A laissez faire head of school believes that employees should be left as free as possible without control. He believe that things tend to solve themselves managing students discipline he expect teachers to work for themselves to solve discipline problems. Charismatic leaders believed themselves to be powerful having super natural power and mission over all decision these intellectually stimulating leaders also support creativity among his/her followers by helping them approach problems from different way (Bass and Avolio 1990) A head of school approaches this style in managing students discipline he become powerful and confidence over their subordinates although they may use feeling or greatness to instill fear to subordinates (MoeVT 2013).
In summary, there is no cap fit all; the head of school is expected to use different leadership approaches for effective management of discipline in their school.  A good leader is the one who is capable and willing to rally all stakeholders behind him/her for better function of school. However various approaches may increase teachers’ and parental inputs on discipline management. This may in turn raise the level of discipline.  
 2.3 Different Approaches Heads of School Use Depending on Behavior Being Managed 
The prevalence and gravity of discipline problems in schools is universal concern (Van Wyk2001). According to Charles (1996), numerous studies that were conducted by researchers in the United States of America in 1992, have listed students discipline as a major problem with which teachers must contend and a significant factor in teachers’ leaving the profession. Furthermore, widespread discipline problem like, insubordination, absenteeism, truancy, drugs, alcoholism, vandalism violence and bullying becoming difficult to control” in South Africa.  Mac Neil (1999) study on teachers’ and principals’ perceptions  of  the  degree  of  seriousness  of  various discipline problems found that most participants identifies  student  tiredness, absenteeism, physical conflict among  students,  robbery  or  theft  in  school,  vandalism  of  school property,  pregnancy, use of alcohol, student drug abuse, possession of weapons, and  verbal abuse  of teachers as major causes of indiscipline. 
In Mauritius a study by Pushpa (2014) on indiscipline problems  at  New  Rays  Secondary  school students were  not completing  homework (93%),  ‘misuse  of books  in  the library’   (87%),  flirting  (83%),  ‘not  wearing  proper uniform(80%). After that come  the average level indiscipline problems;  answering  back to teachers(70%), theft and bullying (67%),using of foul language (63%) and  ‘lateness’   (60%).Under  the  low  level  of  indiscipline problems  swearing  (50%),  bunking  classes ( 40 %), absentee ism ( 37 %) and exchange of pornographic CD’s (33%) ranked high. From the students’   responses it was observed that there were no severe indiscipline problems as damage of school property, gambling at school, physical violence, consumption of alcoholic drinks and smoking within school. 
In Tanzania they includes fighting, drug abuse, truancy, smoking cigarette or marijuana, student’s refusal of punishment put forward by teachers, fighting with teachers, lateness, bullying, improper dressing, wandering out of class, noise making,  vandalism(MOEC,1997). In Tanzania truancy accounted for over 70% of school dropout rate (MOEVT, 2012).  Tshabangu (2013) found that both teachers and student reported truancy, drug abuse and late coming being the most common disciplinary problems in Tanzania accounting for 54%, 32% and 24% respectively. The most common measure to curb these misbehaviors was the use of corporal punishment (74%) followed by manual works (50%) counseling (20%) and suspension (18%).  The fore student disciplined problems differs from one setting to another and approaches to overcome such behaviors differ from one school to another.
2.4 Influence of social cultural environment on students discipline management approaches
This involves religious believes, traditions and customs, poverty, taboos of students and surrounding society to school. Hill and Hill (1994) added that students discipline depends with environment where students live. Family background, economic status of students influences discipline of a student. 
•	Views of Teachers and Students on Discipline Management
•	Ignorance of heads of school on national policies and regulation
Despite formulation of laws and policies on how to handle students indiscipline behaviours without compromising their rights; although majority of stakeholders like teacher and students are ignorant on them, for example, they do not know about the regulations on moderation of corporal punishment. In Iringa majority of students and teachers were unaware of national laws to such as  restrict of corporal punishment (Feinstein and Mwahombela, 2010) while in Arusha a similar study by Tshabangu(2013) reported that most teachers they know about policy on management of students discipline.  
 Lack of Leadership Skills
Lack of formal school leadership training by many heads of school in Tanzania may contribute to poor school management. The study by PhD thesis of Sambona (2010) on School leadership development in Tanzania found that newly appointed heads of schools were not sufficiently trained on knowledge, skills and abilities to lead school. Majority perceived leadership development as important because it enables head teachers to gain the knowledge and skills they need to lead their schools. Most of the respondents commented on accession to headship as an important stage through which aspirant heads can gain the required experience to lead schools.  The majority relied on help from the experienced head teachers, who voluntarily help new heads of schools through mentoring and coaching, as a significant contribution in the lives and careers of the newly appointed head teachers. These could also affect their ability to manage student’s discipline.
 Lack of Autonomy and Self-Efficacy
Students come from different family backgrounds, some from stable, traditional, supportive home environments and some from unstable, broken and homeless and poor family situations. Some students are ready to learn and others are resistant (Ryan, 2007). According to self-determination theory, autonomy and self-perceived competence are fundamental universal psychological needs that are important for motivation and psychological well-being (Deci & Ryan, 2000; Gagne & Deci, 2005). Following this theory it is expected that perceived autonomy will improve self efficacy for the heads of school to deal unexpected situations like students misconducts.  
In Tanzania some policies and circulars on education are made using top bottom approach. Furthermore some recommendations take too long to implement since they require top authorities for final decision. For instance the circular number 5 of 2011 that require only school board to approve expulsion of students and number 3 of 2012 prohibit expulsion of students after being registered for National examinations (MoEVT, 2013).  In this situation the heads of school or school board have no right to exercise their autonomy as perceived by teachers. 
 Lack of Clear Rules and Regulations
Rules are agreements between two parties on the degree of appropriate and inappropriate behavior conducive to a setting. When students are learning and enjoy being in school, the evidence of progress is indicative of good enforcement of rules and structure.  It is a common viewpoint among teachers that one of the first procedures that the teacher can use for a sound discipline plan is to establish the guidelines needed in the classroom for acceptable behavior. Wong and Wong (1998) stated that rules include clear expectations of appropriate student behavior and they should be posted before the first day of school. 
According to Wong and Wong, it is easier to maintain good behavior than to change inappropriate behavior that has become established. Everyone at the school uses the same plan with consistent that students know what is expected them to know and all members of the staff support one another. Experience from public secondary schools the rules are laid down but not equally executed.
Effects of Globalization and Changing Personality as Student Attain Youth Age
The rapid development in science and information technology many life styles, experiences and behaviors can be felt or transmitted across the globe within short periods of time. In the context of students’ discipline, the fact that majority of them are adolescents whereby many changes are occurring in all development dimensions at this stage. This creates disequilibrium in their personality (Loutit, 2000). They find it difficult to obey rules and regulation. For examples behaviors such improper dressing and carrying weapons that were not common in some parts of the world are now becoming more and more common.  In Tanzania many schools have tight rules on ownership and use of mobile phones at school but the implementation has been difficulty due to rebellion from students. 
Negligence by Parents
Parental involvement in education not only improves the academic performance of students but also motivates schools to show better results which increases trust and confidence of parents in schools.  The role of head of is foremost in the development of positive (Van Velsor and Orozco, 2006). Tanzania education policy states clearly about the role of parents as important stake holders in all matters related to school achievements. However many parents are ignorant and think that their role is confined to sending children to schools. The rest of the responsibility is put on the shoulders of teachers and school. This important aspect of education has been overlooked which resulted in mistrust, misunderstanding and narrow perceptions between parents and schools.  
Lack of Cooperation among Teachers
Lack of vision, and mission poor time management to both teachers and students increases or non attendance and frequently violent behavior among students, MANTEP (1995) Teachers are not made aware of the result of appraisal therefore do not know how their performing this is wrong because if one does not know how he is getting on it is difficult to correct mistakes. Differences in perception, scarce resources, poor communication between head of school and other teacher, bias, living with unresolved conflicts lead other teachers fail to participate well to solving discipline problems of students. Furthermore teachers may fail to be role models; and these create tension with heads of school. They refuse to cooperate and leave all responsibilities in the hands of the head teachers.
Interference from Higher Authorities and Its Influence in Management of Students Discipline
According to MANTEP (1995) Expulsion means a permanent removal of a pupil from a school while suspension is a temporary removal of a pupil from a school for a specified period. The National Education Act No.25 of 1978 covers two aspects of pupil expulsion and exclusion from school. MMES put more emphasize on students who are enrolled should attend and complete the required grade the head of school is enforced of ensuring students attended and four years of secondary education. School body (committee) as applied to Tanzania schools is defined as an advisory body of people not exceeding fifteen comprising parents and teachers elected by parents in an annual parent’s school meeting. Education Act No.25 of 1978 section 39 school boards oversees all administrative activities conducted by head of school like enrollment may approve or disapprove or disallow the dismissal of pupils from school (MANTEP 1995.) This affects decision of heads of school to make choice on better approach in maintaining students’ discipline.
 Summary and Knowledge Gap

















3.0 RESEARCH DESIGN AND METHODOLOGY
3.1 Introduction
Research methodology is a way which systematically addresses the research problem. It indicates the practical ways in which various steps were adopted and whole research project organized in studying the research problem (Oliver, 2004; Kothari, 1992). This chapter, therefore, provides the methodology that was used in undertaking this study. It includes area of the study, research design, target population and sampling procedure, data collection instrument, analysis and the ethical considerations. 
3.2 Research Design
According to Fouche and De Vos (1998), a research design is a detailed plan of how a research project will be undertaken. It provides the basis according to which the data are to be collected to investigate the research question. In the opinion of Hopkins (1976) it is the collection and analysis techniques that best suit the problem and therefore expected to provide the most reliable and valid data for resolving the problem. The researcher should select the design after considering the aim of the research and the resources available to him or her. 
In this study both qualitative and quantitative approach were used. According to Kothari C. R. (2014) associating numbers or symbols to observation obtained in a research study could be qualitative or quantitative. Quantitative research used to measure the quantity while qualitative research measures the quality. Qualitative research is especially important in the behavioral sciences where the aim is to discover the underlying motives of human behavior. The method provides detailed understanding of meaning, observable and non observable phenomena, behavior and intensions (Kothari CR and Gaurav Garg 2014). The primary purpose of this method, according to Borg and Gall (1989:23), is to understand the facts that form the basis of a certain phenomenon. Participants can narrate their experience more efficiently when asked to do so in their own words in interviews. 
Qualitative method was suitable for this study because the researcher used a qualitative wanted to obtain insights into the views of heads of school with regard to a discipline management in their school environment, characterized. The participants were directly involved in the day to day running of school and were able to provide valid information which the researcher was able to use for the final suggestions and recommendations on the role heads of school should play in the establishment and maintenance of discipline amongst students.
3. 3 Area of Study 
The study was conducted in Korogwe Town Council which comprises of 11 secondary schools. This is one of the seven districts councils in Tanga region.  With exception to Tanga city council, the rest of councils are predominantly rural and with no significant differences in terms of education status and economic incomes. Korogwe town council was selected because schools are of diverse ownership with different leadership styles. 
3. 4 Study Population 
A study population is a group which is interested to the researcher. It is the totality of persons, events or organization units with which the real research problem is concerned (Best and Khan, 2006). The study population for this study included eight heads of secondary schools in Korogwe Town Council.
3.5 Sampling Method 
A purposive sampling method was used in this research. This type of sample is based entirely on the judgment of the researcher (Strydom & De Vos, 1998:198).The heads of secondary schools were chosen for the reason that they are possibly knowledgeable about the phenomenon under investigation. Selection of secondary schools was based on type (day or boarding) and ownership (public or private). For private one secondary school owned by religious institution and one the other owned by parents association were purposively chosen.
3.6 Data Collection Method
In this study in depth interview was used together information from heads of schools. Interview refers to an exchange of views between two or more people on topics of mutual interest, as it takes advantage of the centrality of human interaction for knowledge production and fits well on the social situation of research data (Seidman, 1991). The purpose of interviewing people is to find out what is in their mind and what they think or how they feel about something. An interview allows respondents to provide their interpretations of the world in which they live and express how they regard the situation from their own point of view. 
One of the advantages of an interview is that it allows the participant to describe what is meaningful or important to him or her using his or her own words rather than being restricted to pre-determined categories (Best and Khan, 1998). In this study a semi structured interview was conducted together information from the heads of schools. The semi-structured interview requires a framework of questions or issues to be explored in the course of interview but with considerable flexibility on how and when they are to be asked. This allowed the researcher to probe and ask follow-up questions thereby gaining a deeper understanding of the interviewee’s experience, feelings and perspectives concerning discipline management. Each head of school was give code (H1to H8).

3.7 Data Collection Tool
An interview guide (open-ended questions) developed and piloted for this study was used (See Appendix 1) together qualitative data in terms of views and opinions of the heads of schools about discipline management in secondary school. The guide was only used as starting point in each aspect but following questions were asked as need arise. The guide was revised every day after expansion of field notes based on responses from heads of school. Expansion of field notes was done daily to identify different themes. Furthermore new questions were developed and incorporated in the main interview guide based on responses from previous discussions.
3.8 Data Analysis
Data analysis is a breaking up, separating, or disassembling of research materials into pieces, parts, elements, or units. With facts broken down into manageable pieces, the researcher sorts and sifts them, searching for types, classes, sequences, processes, patterns or wholes(Coffey, A. & Atkinson, P.,1996). The aim of this process is to assemble or reconstruct the data in a meaningful or comprehensible fashion” (Creswell, J. 2002). Qualitative analysis does not aim to identify a statistically representative set of respondents. Once data is collected, it is the job of the researcher to tell the data story and create a meaningful story out of the collected data is the goal (Coffey, A. & Atkinson, P., 1996). In this study data were analyzed qualitatively using content analysis and table. Content analysis is technique in which the researcher organizes information collected around themes and categories and continues to revise the information until a final perspective emerges. The transcriptions were read and re-read, after which the content was coded and categorized, aided by the interview schedule that was used in all interviews (Leedy & Ormrod, 2001:168-169). Primary patterns were identified and the final categories were established, as reported in chapter four. 
3.9 Ethical Consideration























4.0 PRESENTATION, ANALYSIS AND DISCUSSION OF DATA
4.1 Introduction 
This chapter carries a relatively detailed presentation and discussion of data on the heads of schools approaches to managing students’ discipline. The data obtained from individual interviews have been analyzed and are now presented and interpreted on the following categories: approaches to managing secondary school students discipline, techniques employed by heads of school to manage students discipline , challenges faced  heads of schools in managing students discipline, interference from higher authorities on determination of approaches used by heads of school in management of students discipline, and suggestion proposed by heads of schools to improve  students discipline.
Introduction to Participants
This study included eights heads of schools among them four were males and four were females, most of them have been assumed their position from five to twenty years all were graduate.
All participants selected were able to provide detailed information concerning their approaches to managing secondary school students discipline and they were willing to share their views and suggestions concerning student’s discipline. This study focused on collecting information from ordinary level from form one up to form four.




4.1.1 Approaches to Managing Secondary School Students Discipline 
The following approaches, themes and categories which have a bearing on the management of secondary students discipline by heads of school shown in Table 4.1 depending on behavior being managed and identified through data analysis. In the following sections, each category, theme and topic will be discussed and augmented by examples (quotations) from the text of the interview transcriptions. 
In this chapter the codes H1 to H8 are used to identify respondents one to eight heads of schools with which the researcher had individual interviews.
 
Table 4.1: Approaches to Managing Secondary School Students Discipline
Approaches	Themes	Students Discipline Problem
Laizerfair approach 	Lack of authority	Disobedience Disorderliness Lack of cooperation Misbehavior Refusal to wear a school uniform Openly defying the teacher’s instruction
	AbsenteeismLate coming	Truancy Lengthy periods of absence from schoolLate coming at school Late coming at classes
	Neglect of school work	Failure to submit work Late submission of work Incomplete work 
		Dishonesty
	More serious problems	Substance abuse Endangering the lives of others Teenage pregnancy
	Abolishment of corporal punishment Poor Leadership style Poor Stakeholder involvementOvercrowded classrooms	Parental involvement Other stake holders
	General conduct of the teachers	Teachers  inconsistency 
Autocratic approach 		Failure to take responsibility Certain teachers regarded as poor role model Poor relationships between students and teachers Lack of discipline management strategies
Assertive approach	Positive attitude	No abolishment of corporal punishmentAlternative methods of discipline management should supplement corporal punishment.Role modeling, teamwork, 
	Stakeholder collaboration	The  leadership styleParental involvement Role of various stakeholders
	Involving students in decision-making	
	  Clarity of policies, rules and regulations 
Inclusive approach	

Heads of Secondary Schools in Korogwe town council reported that discipline problem include the following, truancy, teenage pregnancy, late coming, bullying, theft, refusal of punishment, fighting, drug abuse, homosexuality among male students, abuse, prostitution, marrying or being married, disobeying of national flag, raping, laziness, not doing tests or exams, not attending school assembly, disobeying school dress code, possession of mobile phone, the use or abusive language, wandering around during class hours, not respecting teachers and elders, strike and abortions. This problem has created a hostile learning environment as been a challenge to managing students’ discipline.
Flouting of authority
This study revealed that students in the selected sample of schools often disregard the authority of teachers. The students seem to lack respect for teachers. The disciplinary problems in schools ranged from students' refusal to wear school uniforms properly (H1, H3, H5, H8), a refusal to accept and acknowledge the teachers’ authority and defying them when they are giving the students instructions (H4, H7):  
Head of school H2 remarked that, “I have been receiving complaints from other teachers that students are making noises during class hours in the presence of teachers and some defiance of the authority of the teacher”. Another head H6 added that “some students will have no respect to female teachers, they do not listen to them and refuse punishment and some time will shout back”
Absenteeism;
In this study lengthy periods of absence from school and truancy was ranked among the problem in all schools reported by heads of school (H1, H2, H3, H6, H7, and H8).
“My school is boarding type. However it is not uncommon for students to report 2 months after school is opened (H1). Another head of school (H3) remarked “I discovered at my school there is high rate of absenteeism”. 
With regard to truancy, head of school (H6) explained that “students always do not attend to school during school hours. Another head of school (H1) reported; “some of male students have left their parents homes and rented the rooms. They engage in driving rickshaw (Bajaj) and motorcycles (boda boda) and some have formed the dancing group to perform during wedding ceremonies. This contributes much to most of discipline problems in this school”. Another respondent (H8) says “some of my students own rice paddy; they dodge classes in most of times to protect their rice from birds” 
Late coming;
All heads of school from day schools agreed in principle that late coming is the problem facing their schools. Many students in Korogwe tend to delay to report soon after school is opened. Students also do not follow the regulation to report at 7:00 in the morning to do some cleaning. This disrupts learning activities.  
One head of school said “Many students come very late despite the fact that a lot of Bajaj pass nearby, even those living within a walking distance as teachers do not follow up for late comer’’. 
Neglect of school work
The majority of respondents complained about the fact that some students either fails to submit their school work submit their work late or submit incomplete work (H1, H2, H3, H4, H5, H6, and H8).
Head of school (H5), for example, remarked that of: “all the problems that we encountered the main one (is) that students don’t do their work”. In addition, it sometimes happens that students copy each others’ work (H4) or that they are being dishonest (H1). 
Furthermore neglect of school work has been noted in other activities cleaning, cutting grass around the school etc. one head of school. 
Head of school H5 remarked that: “Our students are so strange; they will not willing do their duties unless you are there to supervise”.
More serious problems; 
Three more serious problems related to the exercise and maintenance of discipline in the schools involved in the study were identified, namely, drug abuse (H1, H3, H6), teenage pregnancy (H1, H3, H5, H8) and homosexuality  
Drug abuse and theft;
The most drug abuse reported was due to marijuana smoking and chewing khat (mirungi). 
One head of school (H1) reported homosexuality as she says: “We had case of two male students engaging in homosexuality”. Another head said, “Nowadays mirungi is openly chewed, some students come with them in the school. Students who use these substances engage in all criminal activities both in school and in the community”.
Prostitution and teenage pregnancy;
This empirical investigation revealed that many young girls fall pregnant when they are still at school. Although pregnancy in itself is not necessarily an indication of indiscipline, the fact that so many young girls fall pregnant may be a symptom of a promiscuous lifestyle which undoubtedly has a bearing on school discipline. Amongst other things, this also has an influence on their ability to attend school, perform school work and learn effectively. 
The ministry of education has laid regulation to deal with female students. According to regulation the student who becomes pregnant should be expelled from school. In Korogwe some female students were expelled from school because of pregnancy. Many others perform criminal abortions and are expelled if proved they have done so.
One head of school (H3) says: “we expelled three students within a period of six months because of pregnancy”. Another responded said “abortion is a problem, I am experienced, I can tell you if a student is pregnant by mere looking, but when you send for the test it turns positive, you do ultrasound the doctor will tell you she had abortion. I am tired of expulsion so sometimes I keep quiet (H6)” Another respondent(H7) added, “some female students engage in commercial sex work, we have caught some students coming out of guest houses”. Another reported “we have some information on some of students who are cohabiting. In many cases they go unpunished because but we do not get necessary support from parents to indict them since this is a day school.” 
4.1.2 Teachers ’and students Perceptions on Heads of schools approaches in dealing with Students Disciplinary Problems
The respondents held strong views regarding the origin of the disciplinary problems mentioned above. The following were identified:  the role of corporal restriction of punishment, the head of school leadership style, stakeholder involvement, overcrowded classrooms, the general teachers and a lack of discipline management strategies amongst the teachers.
The restriction of corporal punishment;
Although corporal punishment is legal in Tanzania, there has been a strong campaign against abolishment of corporal punishment in Tanzania from various stake holders. Article 13 of the Law of the Child Act 2009 in mainland Tanzania provides for “justifiable” correction; article 14 of the Children’s Act 2011 in Zanzibar confirms that parents may discipline their children providing it does not lead to injury. In response to this pressure, a new circular on its control has been issued by MOEVT. It states that the head teachers only who is allowed to cane a student a minimum of four strokes only. Other teachers will have to ask permission from head of school if she want to use corporal punishment. 
One head said: “The teachers experienced difficulties in maintaining discipline without the use of corporal punishment, felt that they were consistently challenged and that they have lost control. They give up easily instead of asking permission to cane a student’’. 
They regard it as a waste of time to punish the students in any way other than using corporal punishment because they have taken advantage of it.
Lack of autonomy and interference from higher authority.
Interference from higher authorities like district education officers, and school governing boards contribute to poor management of student’s discipline. The head of school can only suspend a student but expulsion is decided by school governing board. Often time the school governing board overturns the expulsion of students who did serious offences without consulting the school disciplinary committee.   
One head H4 said: “Some students have been threatening their teachers or bullying others or but when you propose expulsion the school board will ask you to forgive them because they are kids. What signal are you sending to other students?’’
Interference from district education office was another factor reported by most heads of public schools. Some officer colludes with parents and endorse transfer of students who with discipline problems from one school to another without consulting the head of school.
One head of school(H1) reported: “We have no power; you come to office in the morning and receive a phone call from   education officer to receive a student who has been transferred into your office, only to find that was about to be expelled from his/her former school”.
Controversial regulation on expulsion of students due to truancy;
The current regulation allow student expulsion only if she/he do not attend classes for at least 90 clear reason. Some students are taking advantage of this regulation increasing absenteeism.  The punishments they receive do not make them change their behavior so they suggest regulation to be reviewed.
One head of school (H4) remarked: “They will stay at home for weeks without reason”. 
Overcrowded classes;
Many heads reported that they receive more numbers of schools than a school can accommodate. Furthermore many students who performed poorly in their standard seven classes are selected to join secondary school.  Few cannot even read and write properly.  Most indiscipline behavior like absenteeism and truancy are shown by student who performs poor in their classes. For instance one head of school (H5) said:
“They do not understand the lessons at all, they have no desire to learn, they do not want to abide to school regulation because they gain nothing by attending classes”. Another head (H2) said the classes are overcrowded, they are noisy like in the market no matter what teachers tell them they do not listen, and they spoil other smart students”. Another respondent (H4) said: “the class can only accommodate 160 students but I receive over 200 per year”.
Another respondent (H1) for example, explained: “definitely it is quite difficult for most of the teachers to deal with such large numbers; hence I indicated the issue of noise making and absenteeism. I think the learners take advantage of the number so that at the end they misbehave, they make noise. If they don’t make noise, they will absent themselves normally, so I think most of the teachers definitely it gives them a problem”.

Effect of globalization;
Many students own mobile phones and are addicted with social networks like what sap, face book etc. They do not have time to do their school work. Furthermore they use phone for dating. 
One head of school (H2) reported: “Ownership of mobile phone is not allowed but most of them have”.
4.2 Techniques Employed By Heads of School in Dealing with Discipline Problems
 The respondents that took part in the study were held strong belief that an orderly, high performing school requires sound leadership. They expressed the view that a strong leader will ensure that all the activities of the school are completed optimally, that the teachers and students are committed to their various tasks, and that their performance lead towards the goals the school wants to attain. According to them a leader must build and nurture leadership amongst the students. They also expressed the view that where leadership style provides for participative decision-making, the stakeholder involvement is high and that helps with the maintenance of discipline. They further expressed the view that democratic, autocratic and, transactional, assertive approach and should be integrated; one style alone cannot promote discipline. According to them; “being too democratic or too autocratic is disruptive. The combination of both techniques make more successful in reducing students misbehavior.
For example on respondent said: “I usually involve other teachers and students in some decisions but not all it depends on kind of decision”.  
Autocratic approach and the corporal punishment
All heads of school admitted that corporal punishment was the most used in secondary schools to manage student’s indiscipline. All heads of school knew about the policy on moderation of corporal punishment and use of alternative ways of managing students disciplined. However majority of heads acknowledges that the policy was not working; partly because teachers were not aware (H2, H4, H7, H8) and partly because teachers were not ready to change. 
One head (H8) said: “I know my responsibility when it comes to moderation of corporal punishment, but other teachers have no idea, they think I am supporting students if I overturn their request”.
Another head said: “Moderation is important, some teachers could not control their anger, they use excessive force and we had cases of physical injuries and students who dropped out of school after being punished”. 
Although heads of school were in agreement of moderation of corporal punishment, neither of them was in favor of its abolishment nor ton how to moderate them. The major argument was the failure of parents to raise their children in a good manner without use of corporal punishment and too much of the responsibility put upon heads of school. According to them corporal punishment is the most common way used by parents to discipline their children and that the policy should have stated that it is the role of school disciplinary committee to moderate corporal punishment(H1,H7). 
One head of school (H3), remarked: “This is a day school, they stay with their parent, they have to learn good manner at home before they reach this level”. Another said “they are used to get this punishment at home; if you change to alternative method they find it too loose and will not fear to repeat mistakes”
The experience of these heads of school showed that alternative ways of punishing students were not working if not going hand in hand with corporal punishment; For example respondent H8 said: Some students not ready to learn if you ask them to do manual work after class hours without giving them strokes before they won’t do it”. 

Stakeholder involvement;
During the interviews the respondents often referred to the role of stakeholder involvement in the exercising and maintenance of discipline. Two aspects, in particular, were emphasized, namely, school discipline committee, school board parental and the district education office. 
Involvement of other teachers and parents;
The respondent’s left little doubt as to their views concerning the involvement of parents in the exercise and maintenance of discipline: parents must definitely be involved in all their children’s affairs:
“We need parental assistance in this problem” (H8). Parents should be intimately involved in school activities because when they are involved, the children will feel secure and consequently perform better (H1, H2, H3, H4, H6, H7, and H8).
 Some held meeting with parents and students who have indiscipline problems others reported to use discipline committees to suggest way forward. 
H4 reported that: ‘If a student misbehaves while in school the matter is dealt by class teacher or teacher on duty and if he/she refuses them it will be dealt by school disciplinary committee. For more serious offences I immediately summon the parent to appear before discipline committee or we suspend the student pending decision by school governing board” 
Some heads of school have appointed a teacher who works as counselor to students. He/she will listen to concerns from students and teachers and advice accordingly.
H2 reported that: “Those counselors used to raise awareness and prevent other students from engaging similar misbehaviors”. However these volunteer counselors receives no formal training on students counseling. 

Students discipline register
In some schools there are logbook used to document students as they engage in indiscipline behavior.  In this book as student name who committed and offence and disciplinary action take by teacher are documented. There is threshold set by school on number offences which are tolerated and for student who repeats the same offence; she is reported to the disciplinary committee for further actions.
4.3 Sociocultural environment and how they determine the Approaches by Heads of School in managing Students discipline.
4.3.1 Lack of Parental Support
The transcripts of the interviews contain unmistakable evidence that teachers are receiving minimal support from the parents and this has allegedly contributed to the lack of learner discipline. According to the respondents they receive minimal support from parents mainly because a large number of students are day scholars and parents seem to be reluctant to come to school to discuss the academic or behavioral problems their children experience (H3,H6),  and some of the parents are afraid of their children (H1). 
Some teachers are afraid of punishing students because they fear of being harmed by parents:
“We have experience of parents who come to school and quarrel with teacher when his/her child has been punished” (H1). 

4.3.2 Lack of Support from Other Teachers
Inconsistency in the application of disciplinary measures it seems as though inconsistent actions on the side of the teachers in the application of disciplinary measures can be regarded as a contributing factor to the problem of students’ indiscipline. Whilst some teachers are attempting to discipline the students, others are reluctant to be involved in this issue.  
4.3.3 Certain Teachers Regarded as Poor Role Models 
The study revealed that the respondents regarded some of their colleagues as poor role models for students which, according to them, also contribute to a lack of discipline and especially to disruptive behavior in schools.
Respondent H5 remarked: “Teachers make a very huge impact on the manner in which one can maintains discipline at school. Sometimes it makes it difficult for one to maintain discipline if you object to and would like to act against), for example, late coming, whilst some of the teachers come late to school.
The respondents held strong views with regard to training in the area of discipline and classroom management strategies. According to them their training has not been adequate and they would like further training in these areas (H1, H4 and H5). 
Respondent H4 recommended that: “The department of education must arrange staff development workshops to empower teachers, especially around discipline and classroom management”. Teachers need to be taught proactive and constructive disciplinary strategies as an alternative to punitive measures such as corporal punishment. They must be taught approaches that are relevant in managing student’s discipline.
4.3.4 Interference from Higher Authorities and Its Influence in Determination of Approaches to Managing Students Discipline
 Delay in decision making from school governing board
Many respondents blame the school governing board failure to meet on quarterly basis. This causes delay in decision making. The most common reason is lack of sitting allowances of 25,000 each. 
One head of school H1 reported that: “They meet only twice per year and this causes to much delay in decisions like students expulsions”. The matter is even worse with current free education policy as one head said “we received no budget line for school governing board sitting allowances this year” 
Minimal support from the District Education office
The teachers involved in the study also believed that they are receiving minimal support from the Korogwe town council department of education and that this has also contributed to disciplinary problems in their schools. 
Minimal involvement of Heads of school in formulation of policies;
The respondent reported that were not involved in formulation of policies and regulations that can guide student conducts. They have been implementers. 
One respondent said: “Each student, each school, and each discipline problem is unique. There is no single solution to discipline problems. A team from each school needs to gather information to see what can work for that school. Policies must be aimed at factual problems, not merely opinions or feelings. School districts and individual schools should gather accurate data on student behavior in their schools before setting policy. This will only be successful if teachers are involved right from the beginning”. Another head of school reported; ‘we normally receive letters to attend a meeting on how to implement already made decision”. Another cited we received a letter requiring not to expel student who is already registered for hi/her final examination unless if it is criminal offence but we believe there are reasons other than criminal offence that warrant expulsion’’. 
 Solutions to disciplinary problems suggested by respondents 
During the interviews the respondents were also questioned about possible solutions to what they regarded as disciplinary problems. The following  solutions were identified, namely, the maintenance of a positive attitude by the teachers increased stakeholder collaboration and parental involvement, reconsideration of the teachers in-services training on leadership style, ensuring the clarity of policies, rules and regulations, an emphasis on the professional conduct of the teacher and involving learners in decision making.
4.3.3 A Positive Attitude 
The study revealed that teachers felt that the most important factor that contributes to effective classroom discipline is teacher’s ability to maintain a positive attitude and the quality of the teacher’s interpersonal relationships with the learners.
Respondent H8 thought that: “Teachers should change their attitude and discipline students with love”. 
In general, the respondents felt that a successful disciplinarian is one who models caring and committed behaviour and who takes time to reason and communicate with students. 
Respondent H5, for example, said that: “we need to praise improvement. If the student has been constantly absent and now he comes to school regularly, we have to praise them. Students who come late … the time they change, we acknowledge them. So we are trying to praise them as much as we can so that we can motivate them to do work and come to school”. 
4.3.5 Stakeholder Collaboration 
In this part of stakeholder collaboration, the respondents mentioned three important matters, namely, the involvement of the parents, communities and other stakeholders, involvement of school governing board and the involvement of the district education office Each of these will now be briefly discussed. 
Involvement of the parents, communities and other stakeholders;
The teachers involved in the study seemed to feel that, for discipline to be maintained in the school, the relevant communities and other stakeholders such as NGOs, social workers, parents, health sector workers and spiritual leaders should be involved in all school activities. According to them, all these parties should share the responsibility of creating and maintaining an environment which is conducive to teaching and learning. Therefore they should all be automatically involved in the maintenance of discipline too4.4.2.2 Involvement of the Department of Education 
According to the respondents, for discipline to be maintained in the school situation, the district education officer should be active involved in all activities of the school. The department of education should also provide clear guidelines concerning, for example, the suspension of students and procedures that has to be followed in cases of indiscipline (H1). The Department should not only provide advice on how to deal with ill disciplined students (H7), but should also arrange workshops to empower the teachers on the general nature of discipline and classroom management strategies (H2).  

Collaboration between the School governing board, teachers and other stakeholders 
The study revealed that teachers are of the opinion that for discipline to be maintained in the school, the School governing board, teachers, students collaborate (H1, H2, H3, H7, H8). These groups should all be involved in dealing with aspects such as absenteeism, late coming and the maintenance of discipline in general. 
Parental involvement;
The respondent’s left little doubt as to their views concerning the involvement of parents in the exercise and maintenance of discipline: parents must definitely be involved in all their children’s affairs:
“We need parental assistance in this problem.  Parents should be intimately involved in school activities because when they are involved, the children will feel secure and consequently perform better (H1, H3). 
The teacher’s in-service training on leadership style 
One of the solutions to disciplinary problems which the respondents suggested was a reconsideration of the teacher’s in service training on leadership style. They expressed the view that a successful leader is one who models effective instructional leadership and do not allow him-/herself to be looked down upon by the students (H8). A successful leader is also one who collectively creates clear rules, maintains order and discipline in the school and in the classroom situation (H2). A strong leader should build and nurture leadership among the learners and always act in an exemplary fashion. For a school to be disciplined, teachers need to have in service training so as to update their ability.
Clarity of policies, rules and regulations;
The respondents held the opinion that schools must have classroom and school discipline policies that will enable students to behave appropriately. Since “the school policy serves as the guidelines and directs the school in the proper direction” (H8), expected behavior in the school and in classes, and the consequences of not behaving, should be clearly laid out (H1, H7, H6). 
Respondent H3 regarded “the school policy as the heart of the school, or the engine of the school, because the discipline of the school is centered around the school policy”
However all respondent held the view that some policies pertaining to expulsion pose challenge because it take too long to decide. For example a student has to be absent for ninety days per year before he/she is expelled.  Also school governing board does not meet regularly so, the decisions are not made on time
One respondent said: “Our hands are tied, we are in a good position to expel student whom we know they are not performing their responsibility and who will not benefit from being students but we cannot because we are powerless”. Another said “how can you make a difference if you suggest a student to be expelled but higher authority overturns without a clear reason’’
When this study commenced, the researcher observed and noted that, no schools in the Korogwe town council have school discipline policies, written rules or codes of conduct displayed in the school notice boards. However it was noted that the school joining instruction forms contained rules and regulation and expected action if the student do not abide but most students do not read join instruction hence they know nothing about rules and regulation of school.
The professional conduct of the teachers;
An interesting concept which emerged from the analysis of the work is the respondents’ insistence that, in order to avoid discipline problems amongst students, teacher must act ethically in their work places. According to respondents H8 and H3 teachers should act as the representatives of society in general and of the adult members of the community in particular. They “need to know that they are representations of the parents at school and they must not allow themselves to be looked down upon by students. They should ensure that the moral values that are deemed highly by the different communities, from which the students come, are passed on to the students.
Involving students in decision-making;
In this study the respondent differed on whether or not to involve students in decision making. 
According to the respondents (H2, H5):  “Teachers should ensure that they involve their learners when they are formulating school rules and taking decisions that directly affect the students. After all, the learners will only consider the agreements to be fair if such agreements are reached amicably. In addition, teachers should ensure that the learners understand the agreements made between them and the teachers. If parties are involved in the decision-making process, then they share the responsibility and a climate of self-discipline is created and maintained” (H2). 
However another respondent (H8) was in doubt as she said: “I involve student but not all ways. Some decisions are out of negotiation” 

CHAPTER FIVE
5.0 CONCLUSIONS AND RECOMMENDATIONS

Chapter five will focus on the conclusions emanating from the findings. This chapter will also contain recommendations for further research. As this study all respondents acknowledge that appropriate behavior by students is essential to their ability to attain successful education. Acts of student absenteeism, truancy and flouting of authority and drugs of abuse are all too frequent in Korogwe town council. Many heads of school are concerned on effectiveness of current policies on students discipline management.  
Summary of the study
This study explored the approaches used by heads of school in maintaining student’s discipline.. Majority of schools did not have clear written laws and regulation kept on notice board to remind the students about their responsibility. The students get them as part of joining instructions. They may forget and hence keeping them permanently on the notice board will help to remind them more often. Lack of clear guideline has resulted in different students receiving different type of punishment for a similar mistake.  Most heads of school s believe corporal punishment being the best way. However this is in contrast to the national policy which requires teachers to ask permission from the head of school to use corporal punishment, creating conflict between teachers and heads of school. Teachers are now feeling powerless if the policy is effectively implemented in some of schools and therefore disengage from taking any disciplinary actions.
Stake holder involvement 
In this study parental involvement was poor. Parents are the first link in preventing problems in effective school discipline practices. Many parents were not willing to cooperate with school administration when summon to attend hearing for their children who are misbehaving. Some were even violent when they learn that their children have received punishment. Heads of school and teachers stated they feel more confident about effective school discipline practices evolving when they have access to quality professional development opportunities. These opportunities should emphasize practices in prevention, including attention to equity issues and how to access existing support services. Time for dialogue and administrative support are key components. Teachers should be given time to engage in conversations about strategies that work, with ample opportunities for peer coaching and refresher courses.
Some heads of school did not have clear strategies to communicate with parents. They only relied on parents meeting which are normally done once or twice per year. Only parents of students who showed bad behaviors were asked to attend hearing, while no praise was given to parents of student who did well except during graduation ceremonies. Rewarding students for their good behavior and positive contributions to the school community is important. Activities, programs and opportunities should be planned to focus on positive behaviors and appropriate actions of the students. This includes also informing their parents for them to motivate their children. 
Appropriate school discipline practices involve all stakeholders in their designs. The principals and the teachers are responsible for carrying out an individual school's discipline practices; but to bolster success, the practices must be custom designed by all participants including parents and students. The discipline practices chosen should reflect a shared expectancy--indeed, an obligation to address real school problems in real ways. Effective practices address the root cause of students' misconduct. Whatever the design, effective discipline practices should inspire a climate in which students take responsibility for their own behavior, treat each other with kindness and respect, and learn the value of productive work and good citizenship.
Lack Support from fellow teachers
Effective discipline practices are based on commitment and teamwork. The climate should be free of intimidation and disruptions for students and staff members alike. In this study it has been found that at school level there was no cohesion and some head of school did not either involve other teachers or they do not get necessary support from other staff. Furthermore the in some school the governing board was not doing its job properly. In one school they have met only twice in a year. This delayed in decision making for matters concerning students’ discipline. The school board as an integral part of effective schooling has to work closely with the heads and teachers to ensure good student behavior. They should refrain from blaming the school management team for poor performance and instead should listen to their grievances and find collective and working solutions.
Evaluation should be ongoing and strategies for reducing school disruptions should be assessed continuously for their impact on the overall success of the school discipline practices. Several suggestions from teacher participants were to establish focus groups that work with at-risk students, and counseling and positive peer mentoring for students that receive repeated discipline referrals. Data should be collected and used to continuously improve current discipline practices and implement any new procedures that could improve the process. An annual evaluation should be conducted with the strengths and needs of the discipline practices.
Recommendations
For action
 Heads of a school other staffs should share and communicate high expectations for appropriate student behavior. Heads of school should be equipped with formal leadership skills after being appointed. Efforts should be made to educate teachers on better ways of dealing with student misconducts in the absence of corporal punishment staff should work together for the common good of the students and the school. All staff members should be assured that habitually disruptive or violent students will be suspended or dismissed. Teachers should establish and maintain appropriate student behavior as an essential precondition of learning should be encouraged. They should not tolerate conditions that inhibit learning.  
Broad rules and procedures with inputs from students should be clearly specified and made known to everyone in school. Whenever possible they should be displayed in the notice board. The rules should also disseminate to teachers, staff and parents for them to understand what is not acceptable. Head of school and other teachers should be able to create a warm social climate, characterized by a concern for students as individuals, is essential for a well-disciplined school. They should also demonstrate an interest in the personal goals, achievements, and problems of students and support them in their academic and extracurricular activities.  The heads of school should delegate responsibility for dealing with serious infractions, and empower teachers to handle routine classroom discipline problems. There should be clear guideline on the type of punishment for different offences and there should be consistency in applying them among all teachers.
For policy 
The current policy on corporal punishment should be reviewed so that responsibility lies more on school discipline committee and school board instead of adding more loads to the heads of school. The policy formation should involve teachers and other stakeholders. Teachers who are at grass root should be involved in design and implementation of all policy pertaining to student discipline.
For further research 
There should be more studies to compare effectiveness of different techniques for managing students’ misbehaviors in different settings. 
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Appendix A: Interview Guide for heads of schools 
What are the students discipline problems observed in your schools?
To what extent do you think students’ misbehavior creates a problem in your school? If so how? Would give an example?
To what extent, if any do you think that time for learning process is hampered by discipline problem? How?
How do you deal with disciplinary in your school?
How successful are those techniques?
What challenges do you face while managing students discipline in your school?
How do current policies on discipline management in Tanzania affect management of discipline in your school? Are they helpful? Do you think they have enhanced discipline control in your school? How?
Can you identify major stakeholders for management of student’s discipline? How do you engage them? Are you getting appropriate help when you need their inputs? 
Do you involve students in during decision process in your school? 






